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Catalytic Teaching and Ideologized Content
David Catterick
Briercrest College and Seminary
Caronport, Saskatchewan, Canada
Abstract
This article has as its starting point the growing acceptance over the past decade of
intentional ideological influence in both English language teaching materials and
approaches. It explores some current examples of ideologized content before examining
catalytic teaching, the intentioned use of ideologized content by a Christian English
language teacher (CELT). The article provides some examples of classroom content that
may be considered catalytic and then suggests five guiding principles based in part on the
findings of Johnston’s extensive study of the work of CELTs at a language school in
Poland. It is hoped that these principles might be helpful as CELTs consider catalytic
teaching and that the content of this article might encourage the creation of more catalytic
content both by and for CELTs.
Key words: ideologized content, critical pedagogy, catalytic teaching, pedagogical
principles

Introduction
The turn of the 21st century proved to be a time of particular foment in ELT. Scholars
such as Edge and Pennycook were applying Freire-esque, critical pedagogy logic to suggest that
ELT was in danger of becoming little more than a tool for the transmission of Western cultural
values and a vehicle for the promotion of a capitalist and imperialist worldview. Christian
English language teachers (CELTs) quickly became the critical pedagogists’ archetype of choice,
and their work was described by them using copious amounts of thinly veiled derision. Edge
(2003), for example, in his colorfully titled article suggested that the work of CELTs amounted
to little more than covert proselytizing, while Pennycook and Coutand-Marin (2003) expressed
their disdain using language such as “lure,” “bait,” “covert,” and “prey” in reference to the
“vulnerable” learners CELTs work with.
Fast forward fifteen years and ideology no longer seems to be regarded with the same
suspicion in the ELT profession. One possible reason for the change is that ideological
transmission is now largely viewed as inevitable, or as Johnston (2003) puts it at the start of his
book, “language teaching is a profoundly value-laded activity” (p. 1), and “all teaching aims to
change people” (Pennycook & Coutand-Marin, 2003, p. 337). Another possibility is that the
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broader profession has come to recognize that in their headlong rush to vilify the work of
CELTs, critical pedagogists painted a picture of adult language learners that was both
patronizing and paternalistic. This unfortunately made learners collateral damage in their war on
ideology. In one of the most comprehensive responses to Edge and Pennycook, Baurain (2007)
addresses this issue by painting a much more positive and real-world picture of learners:
teachers possess priorities, beliefs, and passions, and in living these out they call their
students to the same priorities, beliefs, and passions—not as automatons whom they can
brainwash, but as human beings who will choose what to believe and how to find their
own way in the world. (Baurain, 2007, p. 209)
Whatever the reason for the new normal, I hope to show in this article that the
profession’s new relationship with ideology is not so much characterized by the absence of
suspicion but more about the ELT profession embracing and promoting ideology in a way that
would have seemed unconscionable a little over a decade ago. As evidence, I will begin by
presenting some examples of the types of ideology that are now being enthusiastically promoted
via curriculum, content, and methodological approach. I will then use the findings of a recent
ethnographic study by a prominent critical pedagogist to identify the strengths and weaknesses of
what I term ideologized content, defined as language learning curricula and teaching materials
that are designed with a distinctly ideological goal. I will then present an approach known as
catalytic teaching which I hope will prove to be of particular relevance to CELTs who, like
Smith, see their students as
images of God and therefore . . . beings whose spiritual and moral dimensions cannot be
split away and left at the door, [teachers who] try to find ways of integrating cognitive
growth with spiritual or moral challenge. (Smith, 2004, cited in Baurain, 2007, p. 209)
The article will end with examples and a list of pedagogical principles to show how CELTs can
bring the “spiritual and moral challenge” that Smith refers to.

Survey of Ideologized Content
In the early 2000s, Gray (2002) suggested that the major ELT publishers were strongly
discouraging textbook writers from including content that might offend the reader. Gray used the
acronym PARSNIP (Politics, Alcohol, Religion, Sex, Narcotics, -Isms, and Pork) to describe the
sort of ideological issues that textbook writers were expected to avoid. Although I have failed to
identify any evidence of such a prohibition by a publisher, Gray’s contemporaries felt they
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already had plenty of evidence for the impact of PARSNIP in the textbooks of the time which
Rinvolucri (1999) rather famously described as “the soft, fudgy, sub-journalistic, women’s
magaziney world of EFLese course materials” (p. 14). While there now exist numerous examples
of ideologized content, for reasons of space I will focus on just four.

1) Political Stance as Ideologized Content
Surprisingly, perhaps, a number of critical pedagogists of the early 2000s promoted their
own ideologized content. Edge (2004) argued in an opinion piece for The Guardian newspaper
that “a stand must be taken” (para. 8) on some ideological issues. The ideology that Edge (2004)
chose to take his stand on resulted in the creation of a group which he called English for
Palestinian Purposes, whose goal was to offer “experience and expertise in the teaching of
English . . . in the support of Palestinian purposes” (para. 8). Edge argues that instead of English
language professionals teaching what he calls the “language of compliance,” they instead need to
teach the “language of protest about the way things are” (Edge, 2004, para. 11). Edge (2004)
concludes the article with the provocative yet compelling challenge for all English language
educators to have an answer to the question, “What contribution are you making to a better
world?” (para. 11).

2) Development as Ideologized Content
More recently, a book by the British Council (which like almost all their publications is
distributed for free on the internet) focuses on development goals (Maley & Peachey, 2017).
Their book incorporates the seventeen United Nations Sustainable Development Goals into a
collection of English language teaching activities. The UN’s Sustainable Development Goals
include taking action against climate change, ending poverty and hunger, promoting health and
gender equality, and reducing inequality and consumption and the book contains lesson plans by
different authors each focusing on a different development goal. The rationale for creating
ideologized content of this sort is described by the editors in the book’s introduction:
Human impact has increased dramatically, yet human nature has not made comparable
progress. Many of our present woes are directly attributable to greed, pride, self-interest,
prejudice, aggression, indifference to the plight of others, and the long list of the more
negative characteristics of humanity. There are no quick-fix solutions to these problems.
But many would argue that teachers have a major role to play in helping to change
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unhelpful mindsets, and in raising awareness of the problems and issues, rather than
continuing to turn a blind eye to them. (Maley & Peachey, 2017, p. 8)
Although this makes the rationale for the book abundantly clear, it is much more creatively and
poignantly expressed in Maley’s poem which appears directly before the Contents page:
Figure 1. Teacher (Maley & Peachey, 2017, p. iii)

Maley’s phrase – “that too” – captures, I feel, the essence of ideologized content. Creators of
ideologized content are essentially arguing that it is not enough for the teacher to simply meet the
language learning needs of their learners; teachers should feel compelled to create a space in
which they and their learners can together explore the issues that the world faces and, in the
process, hope for change.

3) Social Justice as Ideologized Content
In their self-published book, Clandfield and Meddings (2012) promote the cause of social
justice. The book takes the form of “a year’s worth of critical, subversive and unconventional
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activity for language teachers” (para. 4) to take learners out of their “their comfortable little
bubble, divorced from reality” (para. 2). In the Introduction, Clandfield and Meddings (2012)
explain the origins of the book and its rationale:
Austerity measures, economic crises, cutbacks in education and other public services,
joblessness, continuing environmental damage, and at least two disastrous wars were just
some of the things we were witnessing every day on the news and in the streets. Yet we
both felt that much of what was going on in the language classroom was happening in a
comfortable little bubble, divorced from reality. (para. 2)
The result is fifty-two ready-made tasks that encourage the learner to look deeper into what can
be broadly thought of as issues of social justice. Tasks include a reading followed by a
discussion about a schoolchild being bullied because of sexual orientation (Task #5), a
discussion about the Occupy movement (#6), an activity in which learners imagine ads that
depict people of different races and disabilities (#10), and a roleplay in which students
demonstrate their awareness of their rights when stopped by the police (#23). Teachers who use
this book are effectively guiding learners into consideration of issues that Clandfield and
Meddings (2012) consider to be of global importance. There is something of an evangelistic zeal
in the book resulting from the authors’ strong conviction that the issues it places in front of
learners are important not just for the individual and for society, but for the planet as a whole.

4) Gender Issues as Ideologized Content
My final example of ideologized content is gender issues. In his article for the TESOL L2
Writing special interest group, Paiz (2016) presents the case for what he terms “purposeful
queering” of the L2 writing classroom (para. 3). Paiz (2016) points to opportunities for students
in their writing to “begin to explore their own identities” and goes on to argue that “because their
writing is often seen by a smaller group of people, students may feel more at ease with a
controlled ‘outing’ of themselves” (para. 4). To promote queer ideology in the English language
classroom, he recommends a three-fold approach including a stronger connection between
mainstream queer research and ELT, more intentional pre-service training focusing on how to
queer one’s teaching practice, and teachers making more of a concerted effort to queer the
materials they use in their classes.

Catterick (2021) Catalytic Teaching and Ideologized Content

7

International Journal of Christianity and English Language Teaching, Volume 8 (2021)

Challenges of Ideologized Content
While there is some value in being aware of the existence of ideologized content in ELT,
it is much more helpful to know what shape it takes in actual classroom use. A recent book by
Johnston (2017) details the work of a group of mostly Canadian CELTs at a language school
they founded in Poland. The author is a critical pedagogist who describes himself as an atheist
and “unreconstructed humanist” (Johnston, 2017, p. 38) and what makes his book so impressive
is that it is the most extensive study so far of the work of North American CELTs. The author’s
approach contrasts sharply with that taken by the critical pedagogists in the early 2000s whose
studies were frequently based on very scant evidence. In referring to the methodological
deficiencies of those earlier studies, Johnston (2017) points to his own embarrassment: “As a
scientist, I was discomfited that as a field we were making generalizations with no empirical data
to back them up” (p. 5).
Johnston’s study results in the sort of thick description we tend to associate with an
ethnographic study. The author spent an entire academic year in Poland recording and personally
attending weekly teacher meetings, attending almost all of the English classes over the span of a
semester as a participant observer, and conducting multiple interviews with each of the English
teachers (Johnston, 2017, p. 33). The result is a collection of robust insights not only into the
lives of the CELTs at the school but also into the use of ideologized content in that educational
context. It is Johnston’s status as an outsider to the CELT co-culture and someone therefore not
committed to the school’s ideological goals that makes his insights so valuable and I will use
those insights later in the article to inform the pedagogical principles of catalytic teaching.
Johnston (2017) indicates that he was first attracted to Lighthouse School because it has
“a Bible-based curriculum” (p. 29). The teaching materials used in the school were specially
created by the two directors and “incorporated many activities that drew on communicative and
interactive approaches to language teaching” (Johnston, 2017, p. 61). The content is derived
from two major sources, well-known stories from the Bible (e.g., Daniel in the lion’s den) and
classics of English literature (e.g., Robinson Crusoe) rewritten in modern English prose. The
classics were included to exploit the elements of novels that are often skimmed over by the
modern reader, such as Defoe’s extensive descriptions of Crusoe’s faith. Each unit includes a
Digging Deeper section which uses questions related to the texts designed to foster dialogue on
personal and spiritual issues (e.g., “Have you ever been so sick that you thought you might die?”
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and “Do you believe that God speaks to people in dreams?”, Johnston, 2017, p. 60). Johnston
makes four observations on the teaching of the ideologized content that are particularly
insightful.

1. Professional Preparedness
Johnston argues that the overall effectiveness of the CELTs in their language teaching
was limited by the fact that though the teachers had what he calls a “general psychological
empathy” with the learners in their classes,
this was not matched by an in-depth understanding of the language learning processes the
latter were going through, except at a general level. And a lack of detailed knowledge of
the workings of language itself meant that [the teacher] felt perpetually out of her depth
in explaining, for example, verb tense and aspect to her learners. (Johnston, 2017, pp. 86–
87)
This is an observation that Johnston makes more than once in his book.

2. Teacher-student Relationship
From his interviews Johnston becomes aware that students were initially wary about the
intentions of the teachers. In one of the interviews a student describes how when she first met her
teacher, she wondered whether there was what she calls a “false bottom” in the relationship,
alluding to a suitcase used for smuggling objects across borders. Johnston (2017) is suggesting
that the desire of the teachers to see their students saved risks calling into question the nature of
their relationship with their students (p. 101). It is important to note, though, that in further
interviews the student’s concerns begin to fade as she recognizes the transparency with which the
teacher interacts with her students (Johnston, 2017, p. 105).

3. Content Quality
As part of his study, Johnston conducted a thorough analysis of the content used in the
classes, content which was published and made available for purchase by the school. His
conclusion was that the materials showed
little attempt to create meaningful sequences from receptive to active knowledge or to
utilize common concepts such as schema theory and the accompanying preference for
thematically or conceptually linked items. Many of the activities such as unscrambling
words, filling in missing letters and so on, were rather repetitive and of dubious
usefulness. (Johnston, 2017, p. 62)
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While there is no suggestion that the relatively poor quality of the materials was in any way
connected to the ideological elements, the fact that the materials were poor compromised the
ability of the teachers to deliver quality language teaching.

4. Classroom Discourse
The most interesting observation that Johnston makes (at least in regard to this article) is
related to the classroom discourse he observed. He indicates that one of the most “striking”
features of the classes he observed was the “numerous occasions when the class engaged in
searching, often deeply personal discussions about moral and spiritual matters” (Johnston, 2017,
p. 71). He points out that “the extreme demands that the interactions placed on the linguistic
resources of the learners” was clear evidence of “the degree of motivation they must have felt to
repeatedly make such efforts” (Johnston, 2017, p. 71). He describes how one teacher, in
particular, created the necessary periods of silence which in turn led to a “level of self-revelation
and vulnerability [that] was remarkable” (Johnston, 2017, p. 76). This was not true of all the
classes he observed, however. Another teacher he observes does “virtually all of the talking”
during the Digging Deeper time and it is clear to Johnston that “proselytizing is the only goal”
(p. 90) of that teacher. Johnston (2017) concludes that there is “inherent pedagogical value in
creating a space for learners to address deeply personal matters” (p. 97).

Introducing Catalytic Teaching
Before I use Johnston’s observations to formulate the pedagogical principles for
ideologized content, I would like to introduce the ideologized content approach named in the
title, catalytic teaching. The term alludes to the process in chemistry by which a chemical
substance known as a catalytic agent is introduced into a chemical mix to alter the speed of the
reaction. Usually only a small amount of catalyst is needed to speed up the rate of a reaction and
if the catalyst is absent, a chemical reaction can still occur but happens at a much slower rate. I
was not able to find any reference to the term catalytic teaching in the ELT literature but because
I did not coin the term myself, I suspect it must have some form of verbal currency among
CELTs. The term does exist in the general education literature but there it tends to be used to
describe different ideas. For some general education scholars, the term is used to indicate the role
played by teachers in shaping the potential of a student (Rogerson & Chomicz, 2014; Cebeci &
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Yildiz, 2017) essentially making the teacher the catalyst in the learning process supporting and
motivating their learners. Other scholars use the term to refer to teachers who seek to foster
curricular change in their teaching contexts (Silcox & MacNeill, 2006), while still others use the
term to describe the learners rather than the teacher as the catalyst for curricular innovation
(Burk-Rafel, Harris, Heath, Milliron, Savage, & Skochelak, 2020).
The term catalytic teaching as I use it in this article refers to the intentioned use of
ideologized content introduced by the teacher into the lesson. While this may technically allow
for the inclusion of any of the ideologies mentioned earlier in the article, I use the term here to
describe the inclusion of ideologized content designed to raise learners’ awareness of the
spiritual rather than the social, political, or material world. Unlike the Bible and classics
approach adopted by Lighthouse School, the catalytic teaching approach I present in this article
focuses on life issues. Though the term is used in populist mental health literature to indicate
common problems that people experience in their daily lives, I use the term life issues here to
mean any major life experience common to each person regardless of their age, gender,
language, or cultural background. Life issues are connected with what makes us human and
perhaps the best examples of these can be found in the multi-disciplinary Quality of Life (QoL)
literature. The following is a list of life issues derived from a study by Malkinah-Pykh and Pykh
(2008) which consolidated the most frequently-referred-to QoL indices:
•
•
•
•
•
•
•
•
•
•
•
•

Education
Happiness and mental health
Job satisfaction
Life purpose
Material possessions
Morality
Mortality
Perception of justice
Personal health
Relationship with family and friends
Satisfaction with life
Sense of safety

It is not difficult to see how these life issues would give learners reason to pause, reflect, and ask
bigger questions, questions that extend beyond the temporal, physical realities of their present
world and pointing to the eternal, spiritual realms of life. The expectation is that in much the
same way as the Digging Deeper sections of the Lighthouse School materials, these provide
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opportunities for the sort of dialogue that stretches the linguistic capacities of the learners and
serves to create “a space for learners to address deeply personal matters” (Johnston, 2017, p. 97).

Examples of Life Issues in the Classroom
Even with a list of life issues, it may be challenging to imagine what this would look like
in a classroom. In order to help situate catalytic teaching in practice, I have therefore provided
the following summaries of three different units of a notional, standalone, upper-intermediate,
catalytic teaching textbook entitled Life Issues. This imaginary textbook is designed for use by
CELTs teaching adult and older teen English language learners around the world. It is hoped that
the descriptions below will serve to not only give a taste of catalytic teaching but also inspire the
reader to create their own content.
Figure 2. Three Catalytic Teaching Examples
(Source: A yet-to-be-written upper-intermediate textbook called Life Issues)
Life Issue

Content

Procedure Summary

Ideology
Focus

Education

A 500-word newspaper
article about Summer
Hill School in southern
England. Summer Hill
is a private school
founded in the 1920s
where school rules are
made by the children,
not the teachers, and
class attendance is
optional. As the article
indicates, the school
“was designed to prove
the theory that a child
is not evil but good.”

Learners read the text then take part in
a role play in which they are panel and
audience members in a BBC radio
show called Education Now. Learners
take on the role of characters
mentioned in the text (principal and
student) and educational experts from
the University of Oxford and the
University of Cambridge as well as
members of the public in the studio
audience to talk about their opinions
of the sorts of things that happen in
Summer Hill. Note: A more detailed
text and procedure are available in
Catterick (1994).

Are humans
essentially
good? If so,
why are
there not
more schools
like Summer
Hill giving
children and
teenagers the
opportunity
to
demonstrate
their good
choices?

Satisfaction “The Logical Song”
with Life
(Hodgson, 1979) by
the 1970s rock band
Supertramp. The song
is an exploration by the
lead singer of what
really matters in life.
The haunting refrain

The teacher writes the song title on the
board and asks learners what they
think the song is about. The teacher
tells the learners they are going to
listen to the song only once as part of
a collaborative dictation and their task
is to write down as many words and
phrases from the song that they hear.

How
satisfied are
you with
your life?
Have you,
like the
singer, ever
asked who
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Life Issue

Mortality

Content

Procedure Summary

Ideology
Focus

contains the question
“Please tell me who I
am”.

The teacher helps the class piece
together as much of the song as
possible before handing out the lyrics
and dictating comprehension
questions needed for the pair work
discussion. Questions include: “Is the
question Please tell me who I am an
absurd one as the singer says?” and
“Have you laid on your bed late at
night like the singer and asked
yourself who you are?”

you are and
have you
found an
answer to
that
question?

A 500-word text about
Alcor Life Extension
Foundation in Arizona.
Alcor cryogenically
freezes people after
they die with the hope
that future advances in
science will be able to
bring them back to life.

Learners are told they are going to
read about a company which is
involved in an unusual business.
Learners take it in turns to read aloud
before the teacher asks them “If
someone said they would pay the cost
of your cryogenic suspension, would
you agree to be frozen after you die?”
The question is used to separate the
learners into two groups, one of
learners who are willing to be frozen
and the other of those who are not.
The two sides present then prepare for
a classic debate with the title “This
House believes that cryogenic
suspension is an effective way to
extend the length of one’s life.”

Are a
person’s
days
numbered?
What
happens after
death?

Pedagogical Principles of Catalytic Teaching
Johnston’s (2017) account of his experiences at Lighthouse School makes it very clear
that for ideologized content to result in the sort of rich classroom dialogue he observed, a number
of conditions need to be met. What follows, then, are the foundational pedagogical principles of
the catalytic teaching approach. These principles are informed both by the observations from
Johnston’s study of Lighthouse School and the insights from the principles of the chemical
process of catalysis.
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Principle 1: Catalytic Teaching Requires a
Foundation of Professional Preparation
Johnston (2017) makes it clear that the teacher needs to be well trained in order to meet
the language learning needs of their students. Professional preparation needs to focus on the
theoretical (e.g., second language acquisition theory), the linguistic (e.g., grammar and
phonology), the methodological (e.g., classroom management and skills teaching), the cultural,
and the professional (e.g., ethical standards and continuing professional development). As
Johnston (2017) points out, it is not enough that CELTs rely upon natural talent or the “general
psychological empathy” (p. 86) they have for their learners.

Principle 2: Catalytic Teaching Requires a Foundation of Relationship
Johnston’s (2017) account of a Lighthouse School student who wonders whether her
relationship with her teacher is like a suitcase with a “false bottom” (p. 101) demonstrates the
need for catalytic teaching to have as its foundation a relationship of trust and respect. In the first
week of the LING 105 Introduction to TESOL class I have my trainees work through the
Pyramid of Influence (Catterick, 2011). I created the Pyramid to explain the requirement for
CELTs to have established foundations of servanthood, truthfulness, and their own willingness to
learn before they can expect the sort of influence that comes towards the top end of the pyramid.
Figure 3. Pyramid of Influence (Catterick, 2011)
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Principle 3: Catalytic Teaching Should Not
Detract from Language Learning Objectives
In a chemical reaction, the catalyst is not connected in any way with the product of the
reaction but remains separate. In much the same way, the CELT’s focus needs to be on the
language learning objectives of the class rather than letting the ideologized content obscure – or
worse, replace – the language learning focus. As Johnston (2017) points out, CELTs must avoid
the very real danger of believing that “proselytizing is the only goal” (p. 90). The learning
objectives of the lesson, the specific, measurable, achievable, realistic, and timebound (SMART)
outcomes, must be linguistic for the very simple reason that meeting the identified language
needs of the learners needs to be the primary task of every language teacher.

Principle 4: Catalytic Teaching is Designed to Expose Rather Than Convince
In chemistry, the chemical reaction can still happen without the presence of the catalyst.
In much the same way, the goal of catalytic teaching is to expose learners to an idea while at the
same time recognizing that they themselves might consider the idea outside of class months or
years later. As Johnston (2017) points out, the teacher requires skills to manage the “searching,
often deeply personal discussions about moral and spiritual matters” (p. 71) that catalytic
teaching is designed to foster, but the flip side is that the teacher also needs to be patient when
such dialogue fails to materialize. The CELT’s role in catalytic teaching is to create a space in
which learners can explore a “marketplace of ideas” (Stevick, 1996, p. 6) and in so doing
consider their own stance on the issue. However, it is the learner who decides to enter that space
and their decision may depend on a number of variables including their level of trust, their
willingness to be vulnerable, and, of course, the agency of the Holy Spirit in their lives at that
point in time (John 16:8).

Principle 5: Catalytic Content Needs to be Introduced with Neutrality
In a chemical reaction, the outcome is determined by the nature of the reactants rather
than the catalyst. In much the same way it is important that in catalytic teaching the teacher does
not insert their own personal opinion into the dialogue. The ideologized content should be
viewed by the CELT as if it were data that the learners are being invited to analyze. The teacher
needs to maintain their neutrality in the lesson even though they themselves have at some point
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in the past come to their own conclusions and developed their own convictions. This is an
important pedagogical principle, and Johnston’s (2017) observations show us that when teachers
choose to make their own lives transparent these become the “moments in which relationships
[are] nurtured and grown” (p. 102). So, while it is important for teachers to adopt a position of
neutrality, they should not be afraid to reveal their stance if learners ask them to do so. When that
happens, the teacher is advised to delay giving their view until the end of the discussion so that
learners’ own processing of the issue is not short circuited. My own teaching experience has
shown that catalytic teaching leads to just as many outside-of-class conversations with learners
as in-class ones.

Conclusion
Having worked as a CELT through the early 2000s, I still recall the sting of the
accusations laid against us and the annoyance I felt when it was clear how little the work of
CELTs was understood. While I am pleased that CELTs no longer need to defend the role of
ideology, I realize that the new reality brings with it a new challenge. As we saw with the
examples of ideologized content earlier, as CELTs we do not have this brave new world of
ideology to ourselves. There are now many competing ideological voices, some with which we
might sympathize and others possibly not. My hope is that CELTs will embrace the opportunity
to make their teaching catalytic. The fact that catalytic teaching does not directly promote a
spiritual worldview (or any other worldview for that matter), that it makes no direct reference to
God, and does not invoke the authority of scripture should mean that it can be used in a broad
cross-section of teaching contexts. Of course, while discerning onlookers like Johnston have
applauded certain aspects of catalytic teaching, CELTs need to realize that catalytic teaching is
not a universally accepted practice. One does not need to look far in this new decade of the 21st
century to find institutions and Ministries of Education who are wary of any such “marketplace
of ideas” approach. My hope is that for the CELTs who adopt a catalytic teaching approach, a
quality textbook to support their work will not be too long in arriving.
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